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The Marginalization of Social Studies is a Crisis Maryland’s
Educational Leaders Must Solve by J. Scott McComb

A teacherfs view of
Egypt Maryland is in the midst of an educational crisis. This crisis does not

Training for the

involve reading, math or even STEM. It is a crisis that our state’s educational
Common Core

leaders appear unwilling to confront and one that many political leaders appear
A ook at Maryl an [S

beaches of the past not to understand or, if they do, choose not to confront. The crisis involves the
A student &s vstauw ofosbeial studies education in Maryland. Use of the word “crisis” may

History Day appear to be hyperbole to some readers, but those individuals should ask

Teaching with

Historic Places themselves if they would have the same reaction if the term crisis were applied to

a child not learning how to read, write, add or subtract. Anyone who believes that
civic education is the lifeblood of democracy or appreciates the knowledge, skills,
values and attitudes taught in our discipline knows that the word crisis is very
accurately applied to the absence of high quality social studies instruction in the

educational experience of children all across Maryland.

In 2010, the Maryland State Department of Education (MSDE) released a report

Cairo

{ l . by a blue ribbon panel appointed by former Maryland State Superintendent,
History and Socia
Studies: At the Core of Nancy Grasmick. The meticulously written Social Studies Task Force Report

Common Core

The Stories of Carr’s 10

documented a state-wide marginalization of social studies. This marginalization

and Sparrow’s Beaches

has been especially profound in the state’s elementary and middle schools.

Among the facts cited in the report was the reality that 88% of teachers surveyed

F])tt;:;n?;l\;jips from 13 in the Status of Social Studies Education in Maryland Survey stated that social studies

. 1 is not a priority in their school. Further, one in four middle school teachers

Teachers reported that the time allotted for social studies instruction decreased once social
15 studies was excluded from Maryland’s state-wide assessment program.'

Opportunities

Calendar 17 Local and state educational leaders have stated that the reason there is no social

studies assessment program or the explanation for why instructional time “must
sometimes be shifted from social studies to reading and math” is due to the

Continued next page
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absence of the discipline in the No Child Left Behind Act (NCLB). However, if this were a valid reason, then
neighboring Virginia and Delaware would also have terminated their social studies assessments.” The simple fact
is that social studies education, including civics, has not been a priority in Maryland for a decade. There is no
better evidence of this fact than the decision of policy makers to terminate the Maryland High School Assessment
in Government. This cut saved a mere 1.9 million from an MSDE budget that exceeded 5.5 billion dollars. Yet,

what was not considered was the educational cost to millions of Maryland public school students.

Maryland has an elite educational system and one that we, as citizens, can be rightly proud of. Unfortunately, this
elite status does not extend to social studies. Policy makers must come to understand the profound difference
between Maryland’s prescribed curriculum and its taught curriculum. The prescribed curriculum is the Maryland
State Curriculum. This highly regarded curriculum has been nationally reviewed and has received praise for its
sequencing, content and inclusion of fundamental skills and processes. However, the prescribed curriculum is
only as good as its translation into the taught curriculum. This is, of course, what actually happens in the
classroom. In many Maryland elementary schools, children only receive social studies on an every other day basis
for as little as 15 to 30 minutes a day. Further, social studies is most often the subject from which children are
pulled for activities and remediation. At the middle school level, social studies is also the class most likely
subjected to “pull-outs” and it is also the discipline most likely to be taught by an out of content area teacher who
does not otherwise have a complete schedule. In many Maryland classrooms, students are receiving their social
studies from a band, chorus, technology education, or family and consumer science teacher, among others. While
these educators may be fine teachers, they are not trained in the content, skills and processes that are so much a
part of modern social studies. This circumstance is exacerbated by principals who replace departing social studies
teachers with additional reading or math teachers, since these are their primary areas of concern. As a result, it is
not unheard of to have a middle school of 700 to 800 students that has a social studies department of only three

trained teachers.

Maryland’s “prescribed curriculum” involves independent and cooperative problem solving to address complex
social issues, critical reading, analysis of documents, writing, and core social studies content, basic for informed
and thoughtful participation in American society and a 21st century world. The “taught curriculum” found in
many schools in no way resembles the experiences described above. Instead, untrained teachers revert back to
short-term memorization of facts. These facts are soon to be forgotten by children who have clearly gotten the
message that social studies is not important. This is a message that is unmistakably transmitted in each
circumstance where social studies instructional time is applied to some other purpose, a class is conducted by an

untrained teacher, or when policy makers consistently choose not to fund, support or assess social studies.

In an article recently published in the Wall Street Journal, Norm Augustine, a former under secretary of the
Army and retired CEO of Lockheed Martin summed up the cost of a continued marginalization of social studies

to Maryland’s young people:

Continued next page
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“[Social studies] imparts critical thinking, research skills, and the ability to communicate clearly and
cogently. Such skills are certainly important for those at the top, but in today's economy they are
fundamental to performance at nearly every level. A failing grade in history suggests that students are
not only failing to comprehend our nation's story and that of our world, but also failing to develop
skills that are crucial to employment across sectors. Having traveled in 109 countries in this global
economy, | have developed a considerable appreciation for the importance of knowing a country's
history and politics. The good news is that a candidate who demonstrates capabilities in critical
thinking, creative problem-solving and communication has a far greater chance of being employed
today than his or her counterpart without those skills...In my position as CEO of a firm employing
over 80,000 engineers, I can testify that most were excellent engineers—but the factor that most
distinguished those who advanced in the organization was the ability to think broadly and read and

write clearly.”’

Over the past several years, social studies educators have produced hundreds of scholarly, well-research articles
detailing the contributions of social studies curricula to a child’s civil literacy, understanding of personal
finance, global cultural awareness, geographic knowledge, ability to analyze and synthesize information, ability
to read informational text, and write to inform and to make an argument. These advocates have also argued for
the importance of imparting and maintaining a collective memory of our nation’s history and heritage. In
addition to building an inarguable case for the resurgence of social studies (civics, history, geography and
economics), proponents have provided overwhelming evidence of the marginalization of social studies. As a

result, no educational leader or policy maker can claim not to know of the circumstances we find ourselves in.

[t is time for Maryland to change course and support social studies instruction through a renewed focus on
professional development for social studies teachers, more stringent certification requirements for those who
teach social studies and an assessment system for measuring students’ proficiency in social studies content, skills
and processes. Furthermore, it is critical that social studies educators - as a community - actively advocate for
their discipline, as well as for the opportunity for every child in Maryland to receive a robust social studies

education.
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Thanks to those of you who filled out surveys at our
conference in October. Our two boards, the Board of
Directors (elected by you, the members) and the Board of

Advisors (allies of our council, appointed by the

President) have analyzed and discussed the responses.

Allow me to share some highlights with you, along with
some of the Boards' feedback:

It appears that the newsletter is a popular service of the organization. Our editors do
a great job! We will continue to work to maintain its high level of
excellence.

The most popular element of the newsletter is the professional development

announcements. We are fortunate to have partnerships with so many excellent
non-profit organizations. We will continue to announce the various
opportunities, and will try to find professional discounts and other
benefits for our members.

There is strong support for both our advocacy efforts and our professional development
activities. You may not know how MDCSS is a trail-blazer among state
councils in its success in being heard by policy makers. We can be a lot
more powerful, but only if our membership increases. Please persuade
your colleagues to join MDCSS, even if they don't attend the conference.
For just $20, they can increase our impact.

Everyone seems to be happy with the Friday conference schedule. We had such a good
turnout this year, despite the conflicts with so many other professional
development activities, as well as the decision to cancel professional days
in Anne Arundel and Price George's Counties. Next year should only be

better!

As your president, I am always eager to hear your suggestions for improving
both our council and the overall quality of social studies education in

Maryland. Don't be shy about contacting me!

Jeff Passe, President

The Maryland Council
for Social Studies
Executive Committee
2011-2012
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A “Summer Seminar” in Cairo: The Egyptian Revolution of 2011
by Joseph T. Stanik

My decision to visit Egypt in 2011 was made months
before the outbreak of mass demonstrations in Tahrir Square
last January. After the successful uprising, I knew this would
be no ordinary visit. Of my fifteen days in Egypt (20 June-4
July), I spent all but three days right in the heart of Cairo. I
acquired the history lesson of a lifetime: an account of the
“25% of January Revolution” and its aftermath from Egyptians
and Americans who lived through it. It was an illuminating
and humbling experience and generated deeper respect and
admiration for the Egyptian people, who forced a corrupt and g
cruel dictator from power and are now seeking justice and

struggling to build genuine democratic institutions. Here are National Democratic Party Headquarters, Cairo
some highlights:

An American friend, who is a graduate student at American University in Cairo, gave me a tour of the area
of the conflict in downtown Cairo. I observed several notable landmarks including the burned-out
headquarters of Mubarak’s National Democratic Party, which still bore a billboard touting the NDP as the
best guarantor of the future for Egypt’s children; the Sadat Metro Station at Tahrir Square, where
protestors removed grates near the entrances and dug foxholes under the sidewalk; and the scorched but
functioning interior ministry, where I didn’t dare take any photos.

My friend described how the protestors built up their defenses around the square. Early in the rebellion,
they realized that they must expand their perimeter or be overwhelmed by the security forces. They
gradually worked their way up the streets radiating from the square, erecting sturdy barricades with any
practical material they could obtain. (Several sidewalks are still missing paving stones.) A few yards back
from the outermost barricade, the protestors built another one, then another, and then another. The
successive barricades enabled them to advance well forward to confront the security forces, Mubarak
supporters, or hired thugs, and then make a covered retreat. When the army deployed to stabilize the
situation, it positioned tanks and armored personal carriers between layers of the barricade.

When [ visited Cairo in 2010, soccer’s World Cup dominated conversation in coffee shops. This past
summer, the talk focused on politics. Egyptians were openly discussing and debating crucial issues in
advance of upcoming parliamentary elections, and the lady who roams about Falaki Square selling
newspapers has probably never been busier. I spent several evenings with two Egyptian friends in the
square’s coffee shops. One friend is a desert tour director; the other is an architect. One evening, they
bought copies of AlDustour from the newspaper lady, pored over the paper, and commented on several
articles. They were concerned about a report that the Muslim Brotherhood has received billions of dollars
in international donations and were worried about the level of influence that Islamists might have in the
new government. The tour director argued for a secular government in which “Islamists will not able to
judge the actions of people.” The architect agreed and stated that the best way to restrain the Islamists is to

Continued next page
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develop viable secular parties and put the new constitution in place before the elections. They offered only a
few specifics about the constitution, such as term limits for the president, but were adamant that the
document must guarantee their security while safeguarding their rights. They were disturbed by Secretary of
State Clinton’s announcement that the Obama administration is open to a dialogue with the Brotherhood.
Both complained that the military government was not moving fast enough to carry out democratic reforms
and bring Mubarak to justice for corruption and for ordering deadly measures against the protestors. They
were profoundly concerned that the new government would also be infected by corruption.

The area around Tahrir Square was largely peaceful during my visit, but violence erupted twice. On June 28,
a horrific clash took place. For weeks, the families of protestors who died during the revolution had
demanded compensation from the military government. That night, hundreds of protestors marched
toward the square, but their ultimate destination was the interior ministry. They were met at the square by
security police and a major battle took place. The ranks of the protestors swelled to several thousand, and
the confrontation lasted throughout the night. Several hundred demonstrators were injured. The army
ordered the police out of Tahrir Square, and soldiers took up positions around the interior ministry.
Demonstration organizers declared Friday, July 1, the “Day of Retribution and Loyalty to the Martyrs of the
Revolution.” They objected to the slow pace of reform and demanded immediate trials for security
personnel responsible for the deaths of protestors. Several thousand demonstrators converged on the
square and were joined by families of the martyrs, who stirred up the crowd. The rally was peaceful and had
a carnival atmosphere until after mid-afternoon prayers, when several protestors marched on the cabinet
building and interior ministry but were stopped by security forces and the army. A clash ensued, but by
morning the square was back to normal.

Two days before departing I witnessed an unforgettable sight: a young boy directing traffic on hectic

Qasr al-Ainy Street where it meets Tahrir Square. I've thought a lot about him, his fellow Egyptians, and the
extraordinary challenges they face in the months and years to come. Could he and his colleagues standing
in the traffic be sending the military government and the rest of us an important message! Perhaps they're
telling us: “We’re capable of governing ourselves, and we’ll do a heck of a better job than the regimes of the
past 59 years!”

Joseph T. Stanik, a retired U.S. Navy officer, travels annually to the Middle East.
He teaches world history at New Era Academy in Baltimore and
Middle Eastern history at Anne Arundel Community College.

Young boy directing traffic, Tahrir Square, Cairo.
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History and Social Studies: At the Core of the Common Core
by Mark J. Stout, Ph.D., Past President, Maryland Council for the Social Studies

Last summer, the Maryland State Department of Education held “Educator Effectiveness Academies”

for all public elementary and secondary schools across the state. The purpose of these academies was to
provide professional development for teachers about the new Common Core Standards for Mathematics and
English/Language Arts. Invited to participate in these meetings were the principal, along with representatives
from English/Language Arts, Mathematics, and STEM (Science Technology Engineering Mathematics).
Notably absent were history and social studies teachers. This is not unusual given the traditional place of
these disciplines at the bottom rung of the academic priority list; however, anyone who carefully reads the
Common Core Standards in English/Language Arts will realize that the exclusion of these teachers is

misguided.

History and social studies are indeed an integral component of the

The Common Core Common Core - which posits an interdisciplinary approach to literacy.
State Standards The Common Core Standards address the myth that only English

e e e teachers are responsible for teaching literacy by stating that “college and
grades K-12 in English/Language Arts
and Mathematics

B e T literature, these standards also ensure students are being prepared to
readiness

career readiness overwhelmingly focuses on complex texts outside of

read, write, and research across the curriculum, including in history and
* Research and evidence based

science.” They note further that this is best achieved “by ensuring that

* |nternationally benchmarked
* State-led effort, headed by Council for teachers in other disciplines are also focusing on reading and writing to

?ﬁfﬁ:ﬁﬂmw"mﬂa' build knowledge within their subject areas, (CCSC, 2011).” This

e TREr EE e e concept of disciplinary literacy ~ defined as advanced literacy instruction

and US. territories, and the District of e . . .
= SR = embedded within content area classes such as history and social studies

(Moje, 2008; Shanahan and Shanahan, 2008) - is the driving force
&%I}i}ﬁclietél%t urrrlltqrrgb,ﬁ Cl\dlilﬁrsé ggr{dzarodfflor. English/Language Arts.
Indeed, an entire section of the standards are devoted to Literacy in

History/Social Studies, (CCSC, 2011).

Since the early 1990’s, there has been a surge in research around history education. Much of this research has
focused on how students best understand history, and has set in motion a movement to change how history
is taught (more on that later). At about the same time that this research was making its way into academia,
the federal government introduced a large grant program to fund improvements in history education - The
Teaching American History Grant program (TAH). As a requirement of these grants, local school systems

had to form partnerships with universities, museums, and historical societies. These partnerships helped to

bring together awareness of the recent research on history education, with the work of Continuted next page
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curriculum developers and pedagogy experts in the school systems. Combined with

an infusion of money heretofore unseen in history education, this nexus has led to a

paradigm shift in history instruction. The research on history education has focused

on how students typically engage with historical text as they attempt to develop

interpretations of the events of the past in the manner that professional historians

might (Bain, 2000; Van Sledright, 2002; Wineburg, 1991). This involves the careful As recently as ten
analysis and interpretation of complex texts such as primary and secondary source years ago, the idea of
documents, maps, images, and other forms of data. As recently as ten years ago, the
idea of a teacher using a primary source in the classroom might have been considered a teacher using a

a novelty. Now, primary sources have been fully integrated into the educational primary source in the
lexicon of social studies instruction. Educational publishing companies now regularly ,
classroom might have
include primary sources among their product choices. These TAH grants have also

launched professional learning communities of teachers who have developed high been considered a
quality instructional materials. With names like “historical investigations” and novelty. Now,
“history labs,” these materials have become ubiquitous resources in American history
classrooms and prime examples of the disciplinary literacy advocated by the primary sources have

Common Core. been fully

The Common Core Standards for English/Language Arts call for an increased integrated into the
emphasis on informational text. Most of this informational text—sometimes referred to  educational lexicon
as expository text— comes from disciplines outside of English. The curriculum in of social studies
most secondary English/Language Arts programs has traditionally been driven by the

instruction.
use of literature or literary text, and a focus on narrative writing. In contrast,
informative and argument writing form a larger proportion of the writing standards
in the Common Core. In their “Key Points in Language Arts,” the standards indicate
that, “The ability to write logical arguments based on substantive claims, sound
reasoning, and relevant evidence is a cornerstone of the writing standards, with
opinion writing—a basic form of argument—extending down into the earliest

grades,” (CCSC, 2011). This is exactly the kind of writing that is the key to success
on Advanced Placement exams in history. The Document Based Question (DBQ)
requires students to engage in the close reading and analysis of text, as well as the
corroboration of multiple sources in order to develop an evidence-based argument,

(College Board, 2011). Further, the standards indicate that research is considered

another keystone of the writing process, with the written analysis and the
Continued next page
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presentation of research findings the end product of research projects. The National History Day program is
an excellent example of the kind of research and argumentative writing that inform much of the standards.

If the school districts that adopt the Common Core Standards in English Language Arts interpret it correctly,
history and social studies stands to benefit greatly from a renewed emphasis on the critical thinking skills,
reading of complex text, and informational and argument writing considered essential to these disciplines.
Long ignored or marginalized by the focus on tests of basic reading skills without context as fostered by No
Child Left Behind, history and social studies should be seen by local school systems as the one of the primary
subjects needed to meet the challenges of the Common Core and its forthcoming assessments. Here’s hoping
that the Maryland State Department of Education sees fit to include these teachers in next summer’s Educator

Effectiveness Academies.
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Community and Cultural Institutions in the Classroom

by Genevieve M. Kaplan

from all over, from Balti mor e,

wor |

Coast to see people like James Brown, the Supremes, Arthur Prysock, Sarah Vaughandt he Wh o 6s Who
entertai

dMr. deslie Stanton, AACPS

In the early 20™ century entertainment venues for

African Americans were few and far between. In Maryland

| families looking for a place to relax on the weekends had

limited options for recreation, but all of that changed in Anne
Arundel County thanks to the founding Carr’s and Sparrow’s
Beaches - two popular entertainment venues for African

Americans in Maryland during the segregation era.

The beaches, located on the Annapolis Neck Peninsula, were
founded by two sisters on land inherited from their father.
Elizabeth Carr Smith opened Carr’s Beach in 1929. Her sister,
Mary Florence Carr Sparrow opened Sparrow’s Beach next to

Carr’s Beach the following year. The beaches were owned and

' run by the sisters and their families for several decades.

The beaches offered plenty of activities like swimming,
dancing, and concerts, providing a place where people could
go to have a break from the negativity of racial tension during
the segregation era and beyond. Carr’s and Sparrow’s Beaches
attracted visitors who traveled from throughout the East Coast
including Washington, DC; Baltimore; Virginia; and even as
far as New York and North Carolina.

The beaches are fondly remembered by attendees as “the place to be.” Sparrow’s Beach was family focused,

providing space for church and company picnics, beauty competitions, and evening concerts. Carr’s Beach

hosted an amusement park, dance contests, and the infamous Sunday afternoon concerts attracting the top
performing acts of the day. Performers included Ella Fitzgerald, Count Basie, the Temptations, Aretha

Franklin, and Stevie Wonder. James Brown performed at the beaches several times, attracting

Continued next page
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crowds of 40,000 people.

The concerts were broadcast live by local radio station WANN during D] Charles “Hoppy” Adam’s weekly
broadcast Bandstand at the Beach. The broadcasts reached over 600,000 listeners in Maryland, DC, and
Virginia allowing for both black and white listeners to enjoy the concerts even if they could not visit the

beaches in person.

Many former attendees and employees remember people attempting to sneak into the beaches throughout the
summer. The methods varied from swimming over from neighboring beaches to “borrowing” boats for the
day. One of the most talked about involved hiding in the trunks or the back seats of entering cars. The front
gate security and ticket takers, often local African American teachers working through their summer holiday,

learned to spot these cars by watching for trunks seemingly too low to ground and stopping them.

Carr’s and Sparrow’s Beaches proved to be two very successful family-run, woman-owned businesses during
the segregation era. Sparrow’s Beach ceased operation in the 1970s and the land was sold to make way for the
construction of a waste water treatment plant. Carr’s Beach went through several name changes including
World Beach and The Great McGonigil’s Seaside Park before eventually being sold to land developers in
1980.

The history of the two beaches has gone largely undocumented throughout the decades despite the great
affection they hold in attendees’ hearts. This served as the inspiration behind the Music to Our Ears Project.
Beginning in 2010, Anne Arundel County Public Schools partnered with the Banneker-Douglass Museum
and the Blacks of the Chesapeake Foundation to teach students about the beaches while providing them

research opportunities. The Music to Our Ears Project was
funded in part through a mini-grant from the Four Rivers
Heritage Area and the Maryland Heritage Areas Authority.
Working with African American History classes at
Annapolis High School in 2010 and Southern High
School in 2011, students learned about the beaches while

training to become oral historians. The students conducted
research using primary resources available from the

Banneker-Douglass Museum, Maryland State Archives, and
the Afro-American Newspaper Black History Archives.

The students then went into the community conducting

Southern High School students interviewing Mr. George Phelps, former

oral history interviews of former beach employees, head of security at Carffos

performers, and attendees. The interviews allowed for

Continued next page
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students to learn about local history through first person accounts thereby creating strong connections to the
content and increasing community interest in the project. This resulted in individuals coming forward with

photographs and objects for the students and the museum to use in their research.

Al actually took African American history
class, you learn about Martin Luther King, Emmitt Till, etc. but I actually learned something new in
taking on this project. I feel l' i ke | am
Beach, people who have big names in Annapolis. I also feel that taking on this project with the staff in
trying to preserve Carrés Beach is a wond
l i ke that .o ~ Annapolis High School student

Each year the project culminated in a large-scale final product overseen by AACPS’s Print and Media Services.
In 2010 a nine-minute documentary was created and a six-panel temporary exhibition was installed at the
Banneker-Douglass Museum for a 3.5-month run in 2011. When each of these products debuted at programs
open to the public, the community attended in large numbers offering their memories and sharing stories. As
a result the students and community were able to document the history of the beaches while creating
connections to historical research, preservation, and documentation that will remain with them for years to

come.

Genevieve M. Kaplan is the Education & Public Programs Manager
at Banneker-Douglass Museum, Annapolis, MD
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HISTORY DAY TIPS FROM THE FRONTLINES by Rachel knobe!

| 6ve been parti ci pa tfor fRegears
and I've loved every minute of it. Since I love to write, all of my Opening Eyes.

projects have been historical paper entries. This past year I Opening Ears.
Opening Minds.

researched the landmark Supreme Court case Tinker v. Des Moines.

After choosing a topic, | use the internet, or even a history textbook
to find out some background and basic facts about my topic. While
reading books and looking at other sources, I am able to determine

who some of the prominent, but contactable people in the topic

area are. These people are often professors of history; however, The author receives award from Congresswoman Donna Edwards
there are often exceptions. For my Tinker v Des Moines project, | at the Maryland History Day state competition, April 2011
contacted Mary-Beth Tinker and her brother John Tinker. This

experience was especially valuable for my project because they were the plaintiffs in a landmark case that altered
students’ free speech rights. Being able to discuss my topic with someone who had such a profound impact in history

was amazing.

For my NHD projects I analyze information about my topic and draw my own conclusions. I then ask some of the
historians and professors what they think about my conclusion and if they have any other ideas. I have used
numerous primary sources, with newspapers and magazine articles being the most helpful. This past year, when I

researched a Supreme Court case, the transcript of the oral arguments was an especially valuable resource.

In middle school, NHD was part of the curriculum, and my teachers were very helpful. My 6th grade teacher provided
us with lots of resources about History Day and did a very good job explaining different phases of research and how to
create a good final product. In 7™ grade, my teacher did an excellent job of providing due dates and checking to make
sure we had completed different phases of research, like taking notes or starting the bibliography. My 8" grade
teacher was an excellent editor. She was very approachable, had insightful comments, and always offered her help
outside of the classroom. She met with me right before my judging at the state competition, and she intended to join

me for the national competition awards ceremony, but she couldn’t get a substitute.

NHD has provided me with valuable lessons. Completing extensive research and composing a concise essay that fits
the word limit is an excellent exercise for a writer. Essays | do in school now are so much easier because I know how
to research and write efficiently. Another aspect of NHD that has helped me is time management. An NHD project is

a multi-month process, and it’s important to stay on target.

NHD is great for students because even after the project is completed, they will still retain some of the things they
have learned from their projects. NHD has helped me with essays, which will be important for college applications
and for college classes. NHD has been an incredible experience for me - and I hope that it is for you and your

students as well.

Rachel Knobel, is a junior at Atholton High School in Howard County.
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Web Tools for Teachers

The National Park Service’s Teaching with Historic Places (TwHP) program has
recently expanded the professional development section of its website to include a
number of new resources to support the use of historic places in education. We
hope these materials will support your work with social studies. As authentic
remnants of the past, real historic places form both an emotional and intellectual
bridge to the past, sparking the interest and curiosity that promotes student
learning.

TwHP has posted resources that will not only assist teachers in developing curricula
incorporating the study of historic places as a means of better understanding the
past, but also provide students with meaningful opportunities to analyze primary
and secondary sources and draw conclusions about what historic places can teach
them about history. These tools, developed in partnership and close collaboration
with teachers, historians, preservationists, National Park Service staff, and
curriculum specialists, include articles, engaging multimedia presentations, and
other materials teachers will find useful. You can find these materials at Teaching
Teachers the Power of Place (TTPP) http://www.nps.cov/history/Nr/twhp

Prof Dev Project/teachingteachers the powerofplace home.htm. TTPP is also part

of the National Park Service's life-long learning efforts and contains links to other
sites useful for learning about historic places, such as travel itineraries, Teaching
with Museum Collections, and the National Register of Historic Places.

.
.
.
.
.
.
.
.
.

The TwHP website also contains more than 135 lesson plans based on real historic
places. Designed with middle school students in mind, these materials are easily
adaptable for upper elementary through high school levels. Lesson plans are indexed
by state, historic theme, time period, learning skills, and national curriculum
standards for both history and social studies TWHP also incorporates service learning
into its lesson plan activities, reinforcing student learning and encouraging civic
responsibility. TWHP lessons are extremely flexible. Teachers can follow them as is or
pull out individual documents or other sections to meet their and their students’
needs. We hope you will explore what is available on the TwHP website

http://www.nps.cov/history/nr/twhp/index.htm.

Beth Boland beth boland@nps.oov or 202.354.2238

Historian and Program Manager, Teaching with Historic Places If you know of other great
sites that you'd like to share,

National Park Service
please let us know about

them! Contact Kim Popetz at

kpopetz@mdp.state.md.us.



http://www.nps.gov/history/Nr/twhp/Prof_Dev_Project/teachingteachers_the_powerofplace_home.htm
http://www.nps.gov/history/Nr/twhp/Prof_Dev_Project/teachingteachers_the_powerofplace_home.htm
http://www.nps.gov/history/nr/twhp/index.htm
mailto:beth_boland@nps.gov
tel:202.354.2238
mailto:kpopetz@mdp.state.md.us
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Opportunities

Teacher Workshop at the Walters Art Museum:

Ceremony, Cacao and Cerveza: Exploring Art of the Ancient Americas

February 23 and March 8, 2012, 4:30 p.m. T 7:00 p.m.
Part one only: $8 members/$10 non-members
Parts one and two: $15 members/$19 non-members

RS

Wind down after school with some Ancient-American inspired refreshments while
meeting other educators. Once your brain is fueled, you will join experts in the
galleries to tour our special exhibition Exploring Art of the Ancient Americas. The

T ; evening will also include a discussion on forgeries by the exhibition’s conservator.
Come back the following week for the second part of this workshop to try
exhibition-related hands-on activities you can use in your classroom.

Register online: http://thewalters.org/teachers/development

E OGRS TEACHING 4t PRIMARY SOURCES

TPS Level 2 Workshop: National History Day Resources at the Library of Capgres:
Thursdays, January-I2ebruary 16 from 6 to 8 pm

The National Hi story Day Theme for 2012, OR@vol
participants investigate Library of Congress digitized collections of primary sources. Participants will fgain skil
and experience searching the Libraryds web t e
learning. Participating teachers will be prepared to coach students in finding and interpreting Lifirary of
Congress primary sources for use in National History Day projects and other applications. The clagg will be
taught online for six weeks. Each week will require two hours of individual reading and project devggopment
plus two hours of live refine audio chat with colleagues and a facilitator. This workshop is designggd for
teachers and librarians, gradd®6There is no cost for participation, but space is limited.

Graduates of TPS Level 1 are welcome to apply. Others are asked to complete the six online ghodules
hitp://www.loc.gov/teachers/professionaldevelopment/selfdireanetl/ submit copies of Certificates
Completion before attending.

To Registerhttps://www.surveymonkey.com/s/NationalHistoryDayResourcesLibraryofCongre g

For more informationSue Wise, Associate Director of the TPS Program at Waynesburg Univerdgy
swise@waynesburg.ed{724)85B377 orhttp://tps.waynesburg.edu/web/tps/eregion



http://thewalters.org/eventscalendar/eventdetails.aspx?e=2208
http://thewalters.org/teachers/development/
http://www.loc.gov/teachers/professionaldevelopment/selfdirected/
https://www.surveymonkey.com/s/NationalHistoryDayResourcesLibraryofCongress
mailto:swise@waynesburg.edu
http://tps.waynesburg.edu/web/tps/eregion
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A Program for Professional Educators

Teaching Historic Places
with Diverse Populations

A4 o
& N

2

/ One-Year Graduate Certificate Program

GEORGE

Beginning January 2012

UNIVERSITY

This certificate is designed for: DC metropolitan area dassroom history, sodal studies and
language arts teachers, as well as historic sites interpreters, education outreach coordinators, and
others who interact with diverse populations of K-12 children and youth. Students will deepen
historical thinking and practice. 2ll certificate credits may be used towards Mason's New
Professional Studies—Teaching, Master of Arts degree.

Certificate courses are focused on: historical thinking, place-based learning, collaboration,
practitioner inquiry, reflective practice, critical pedagogy, critical multicultural history, urban
education theory, the uses of digital madia, and the use of alternative modalities, including arts
integration.

The certificate program will help educators to: teach history, integrate language arts and
history content, deepen uses and meanings of historic places, explore DC as an international center,
the nation’s capital and the surmounding neighborhoods; experience key moments, people, places
and cultural memaories in US and DC history,

Class Schedule: Designated Saturdays (about two per month) January-May and September-
December, a two—week session in the summer, plus online work, Dates: To be announced

Are you interested in receiving more information about this program?
Web: www gmu.edufiet e-mail; ietgmu.edu or call: 703-883-8320

TEACHER STIPENDS ARE AVAILABLE

Colegs of

Enm,mo«yumn DEVELOPMENT
Courses m
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MDCSS is dedicated to supporting social studies education in all of its forms
in order to promote an educational experience for young people that
encourages cultural understanding and a fundamental respect for human

dignity, while preparing students for success in the 21st century.

Goals:
¢ To promote and support social studies education in Maryland and the
United States

¢+  To build a community of social studies educators in the state of

¢  Maryland
2 & . o
2 ’l/ g‘\p ¢  To advance cultural understanding through social studies instruction
ESOC|A\. that teaches respect for human differences and an appreciation of diver-

sity
¢  To provide high quality professional development and instructional

resources for Maryland social studies teachers

d *  To recognize excellent social studies teachers and programs at the ele-
WWW.MAcss. Org mentary, middle, and high school levels

Calendar of Events

December 2011:

December 2-4 - National Council for the Social Studies Annual Conference, Washington, DC
December 7 - A Geographic View of World History, Webinar by National Council for Geographic Education
December 13 - Bill of Rights Day, Webinar from the Bill of Rights Institute

December 25 - Christmas

December 31 - New Year’s Eve

January 2012:

January 7 - National Consortium for Teaching about Asia 2012 Seminar Program, UMBC

January 14 - Learning from the Past: Celebrating African-American History, Maryland Historical Society
January 16 - Martin Luther King, Jr. Day

January 21 - For Union and Freedom: African Americans in the Civil War, Webinar by Library of Congress

February 2012:

February 9 - “Something to Marvel At": Urban Life in America, 1880 - 1910, Webinar by Library of Congress
February 20 - President’s Day
February 23 - Ceremony, Cacao and Cerveza: Exploring Art of the Ancient Americas, The Walters Art

Museum, Baltimore

For even more events go to http://www.mdcss.org/opportunities.php.



http://www.ncss.org/
https://netforum.avectra.com/eWeb/DynamicPage.aspx?Site=Test%20One&WebCode=WebinarSchedule
http://my.billofrightsinstitute.org/page.aspx?pid=1169&srctid=1&erid=2251525&trid=1ac8604d-0639-414e-9748-853099b86687
http://www.umbc.edu/che/ncta/
http://marylandgeographicalliance.org/news/news.php
http://americainclass.org/seminars/tps/
http://americainclass.org/seminars/tps/
http://thewalters.org/teachers/development/
http://www.mdcss.org/opportunities.php

